Denocracy and Academ c Education in Mnority Languages.
The Special Case of Romani a
M chael a Mudure

Fi nal Report

During the research period for our project on Denocracy and

Academ ¢ Education in Mnority Languages. The Special Case of

Romania we worked with very varied sources in order to have a
per specti ve as detached and conprehensi ve as possi bl e.

In Romania we studied the materials (books, journals,
newspapers) existent at the Library of the Romani an Acadeny, the
main library of Babe -Bolyai University, the Library of the
Faculty of Letters fromduj, Ronmania.

W studied the docunents and statenments on or of the OSCE
H gh Comm ssioner on National Mnorities and the reports from
the Semnar on "The Education of National Mnorities in
Romani a". W also contacted the office of the Council of Europe
in Bucharest, which proved to be very helpful. This is how we
could order books/publications on denocracy, human rights,
mnorities, human rights education and intercultural education.
Studying these materials we cane to the conclusion, at |east,
for this stage of the developnent of the European Union, that
there is not a very precise, easy to grasp opinion of the
Council of Europe on the conplex issue of the relationships
between the state and mmnorities. A Ilot depends on |ocal
conditions, history, activism of the mmnority groups, general
tol erance of society. Consequently, the problem of education in

mnority |anguages, in general, and academ c/tertiary education



in mnority |anguages, in particular, is also treated
anbivalently in the docunents of the Council of Europe. Alot is
also left for the states thenselves. This is understandable as
the Council of Europe is based upon the voluntary acceptance of
its rules by the states. These rules are not inposed by any
alien force.

During our research period we also contacted PER (the
Project on Ethnic Relations) in Bucharest. They have an
interesting library where we could study the way in which the
ethnic problemis or is not tackled in various countries/groups
of countries, nanely Yugoslavia, Wkraine, South Africa, Spain,
Finland, the United States, the Community of |ndependent States
(AS). This gave us a very good background for the international
franme of our project.

W contacted various bodies of the CGovernment of Romania
responsible for academc education in mnority |anguages or
dealing with academc education in mnority |anguages as a
guestion of the inage of the governnent.

Firstly, at the Mnistry of Education, we got in touch with
the people responsible for the educational system in mnority
| anguages and with the people responsible for the tertiary |evel
of the Romanian educational system There is no special
departnent for tertiary education in mnority |anguages and the
two departnments nentioned above co-operate in this respect. W
got interesting statistics which show that at Babes-Bolyai
University in Quj, at the University in Targu Mires, at the
Drama Conservatory in Targu Mirres there are already sone
faculties with sections or courses where students are taught in

mnority |anguages: Hungarian, GCerman. Mnority students are
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t aught in their not her | anguage  Physi cs, Mat henat i cs,
Journalism Phil osophy, Pedagogy. Mnority |anguages are used at
the Drama Conservatory. In Romania all the faculties training
the teachers-to-be offer courses in mnority |anguages. Babes-
Bolyai University also provides training in social assistance
for Roma students, in a special departnent. Al these data prove
that under the PSDR (the Party of Social Denocracy in Ronania)
admni stration Romania noved from covert prohibition to overt
permssion in the area of academc education in mnority
| anguages.

A very interesting and fruitful source for our research was
the exchange of opinions with people who work in the area of
tertiary education in mnority |anguages. Their combn sense
approach does not apparently have any sophistication but, in
fact, it has the power and value given by every day personal
experience. According to our interlocutors fromthe Mnistry of
Education and the higher education institutions from Romani a,
the United States or Hungary, a good solution to the problem of
academ c education in mnority |anguages nust dialectically and
intricately conbine the effort and the tendency of the centra
factor/state to preserve itself, as it is, and the effort of the
mnority group to get as influential as possible in society, in
order to preserve itself, as it is.

During our research period we also contacted the Romani an
Mnistry of Foreign affairs where we got materials, various aide
menoirs of the Mnistry of Foreign Affairs about the Law on
Education as adopted by the Romani an Parlianent. These naterials

defend the Law on Education as a judicial docunment according to
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the highest European standards about education for mnority
groups and human rights. The Mnistry of Foreign Affairs
appreciates that this law does not endanger any currently
existing mnority language institution. It also criticizes the
Denocratic Union of Hungarians of Romania which calls for "civic
di sobedi ence” and insubordination. The docunments we were shown
at the Mnistry of Foreign Affairs also draw conpari sons between
the Law on education, and the situation existent in Romania or
in other East or Central European states: Hungary, Slovakia,
Wkraine. Statistics and | egal docunments show that the provisions
of the laws on education in all these countries are much nore
restrictive than in Romania. and academc/tertiary education in
mnority |languages practically does not exist in any form
what soever .

A great help in our research work was our collaboration
with the Romani an Parlianent where we got a |arge collection of
docunents about education wth special relevance for the
judicial frame offered by the Romanian society to tertiary
education, in general, and to tertiary education in mnority
| anguages, in particular.

Anot her board of the Romanian governnent that we worked
with was the Council for National Mnorities which offered us
publications of various mnority groups in Romania. The problem
of academc education is insistently tackled only in the
Hungarian publications. The other ethnic groups either do not
di scuss the problem or declare thenselves satisfied with the
solutions the judicial frane offered by the Law on Educati on.

During our research period we also contacted the Romani an
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Institute for Human R ghts which provided excellent help and
advice. The Institute deals wth the problem of academc
education in mnority languages as a particular case of hunman
rights. We could conpare the laws on human rights in Romania, in
the USA and in various European countries.

A very interesting elenment of our research was our contact
with the political parties from Romania. W wote to all the
political parties in Romania which are represented in the
Parliament or which are of certain inportance in the politica
life of the country, 25 all in all. W got answers only from 10
parties but we conpleted our research with the study of the nost
influential newspapers from Romania. This study has been very
interesting as political parties do not perceive any issue only
as a theoretical problem The issue of tertiary education in
mnority languages is an opportunity for propaganda or an
opportunity to link political ideology to the harsh demands of
reality.

The research stages abroad have allowed us to assess the
situation of tertiary education in mnority |anguages in other
European countries, and in the USA in conparison wth the
standards of the Council of Europe. Qur contacts wth the
Li brary of the Congress, with the PER headquarters in Princeton
and especially with Indiana University in Bloom ngton have been
very helpful and enlightening. Prof. Carolyn Calloway-Thonas,
Prof. Paul Lucas and Dr. David L. Kinbrough have greatly hel ped
us wi th val uabl e suggestions and i ncentive advi ce.

Summari zing our research period, we can say that we nade

very serious steps towards getting acquainted with the situation
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existent in Romania and with the level of awareness of the
problem we are working on - academc/tertiary education in
mnority |anguages -in various conponents of the body politic in
Romani a. After the elections from 1996 we continued the contacts
with the body politic in order to perceive changes, evolutions,
solutions in this new period. Inpending events have caused
changes of tactics and strategies. From the point of view of
this project, the way in which the governnment or the political
parties change their perspective is extrenely inportant. These
changes are relevant for the inner nmechanisns of the Romani an
political life. The recent adm ssion  of the political
organi zation of the Romani an-Hungarians to the ruling coalition
has brought new elenments to the issue under scrutiny in ny
project. As the change of the Law on Education with a view
towards satisfying the denmands of the party of the Romani an-
Hungarians is simultaneous with the Romania'insistent efforts to
be admtted into NATOin the first wave wi th Pol and, Hungary and
the Czech Republic there is the perception anong the ethnic
majority that the nodification of the Law on Education is only
caused by external pressure and desire for a better inage.
Significantly, many factions of the nost inportant ruling party
(the National -Peasant Christian Denocrat Party), especially the
factions from Transylvania, do not agree with this change.
Consequently, the nodification of the Law on Education may
rather increase tensions instead of appeasing them because
there is a strong perception that it is only an elenent in a
give-in/take-in gane whose bid is to avoid Ronmania s being

forcibly left in the zone of Russian influence (as after VWrld



War 11) and not a step towards enhancing denocracy in Romania.

The basic assunption of our research on "Denocracy and
Academ ¢ Education in Mnority Languages. The Special Case of
Romani a" is that the educational system in general, and the
academc (tertiary) one, in particular, are an extrenely
inportant dinmension of the denocratic system They influence
denocratic values and they are influenced by the denocratic
val ues.

The connection between denocracy and educati on goes back to
the 18th century. It is during this period that the gradual
secul arization of life and nentalities brought about the idea
that the human being can inprove hinself/herself through his/her
own effort, nanely through education, and not through divine
grace. The 18th century also revived the idea of denocracy with
its advantages and disadvantages. One of the nbst inportant
di sadvant ages of denocracy, already pointed out by Plato, is
t hat denocracy hands the control of governnents from experts in
governing to populist "denmagogues”. Denocracy being basically
"the majority rule" there arises a tension between denocracy and
liberty. Nanmely, majorities may vote for the persecution of
mnorities. Consequently, it is extrenely inportant for any
denocratic system that this ruling majority should be EDUCATED
and should assimlate the values of toleration and entrenchnent
of rights. Toleration and entrenchnents of rights, though not
exactly constitutive of denocracy, are strong preconditions for
denocracy. These strong preconditions of denocracy nust be

acqui red through education, nanely through the conscious effort
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of society to have them becone internal values for as many
menbers of society as possible.

Wthin this context, the fight of ethnic mnorities for
academc (tertiary) education in their native |anguage 1is
extrenely inportant for the acknow edgenent of the degree of
toleration and entrenchnments of rights in that particular
society. At the sanme time, this revendication of a mnority
poses serious problenms to the najority because the official
| anguage is a factor of cohesion in society and there is the
fear that a too nmuch relaxation of the systemmaght lead to its
dismantling. An interesting exanple, fromthis point of view is
the recent "English Only" law adopted in the United States of
Aneri ca.

Qur research on denocracy and education conbines an
i nductive and a deductive perspective. The possibilities offered
to ethnic mnorities to study in their native |anguages are
examned in several countries that call thenselves denocracies
or are perceived as denocracies. This study has to begin
historically in order to understand present tensions or
appr ehensi ons.

The creation of ethnic mmnorities in different countries
follows one of the following patterns. One of the nost
wi despread patterns is that of populations comng from Europe
and creating hyphenated mnorities in the USA or the New Wrld,
at large. These populations admt that they are new coners and
they try to preserve sone of their heritage while, at the sane
time, making efforts to be an active part of the main stream

Anot her nodel is given by the history or proto-history of Europe
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where the survivors of defeated or subnerged populations retired
in isolated areas. Wales, the Caucasus, or the A ps, or the
Bal kans are such areas. These peoples have a strong and painfu
consci ousness of their historical right to the land and the use
of the language is one of the nost enotionally charged
stronghol ds of their identity. Such mnority regions are usually
in not very fertile lands, characterized by difficult access.
The inperial Russian conquests, be they Soviet or Czarist,
created such situations where the Slavs domnate strong native
groups that are mnorities at the scale of the enpire but
majorities at the local scale. Such cases are the Baltic
countries, Ml dova, Turkestan. A third pattern is that of the
groups brought to a land that was not theirs originally in order
to turn into account the local resources or to defend the
frontiers. Such cases are the Saxons in Transylvania brought by
the Hungarians to defend their Eastern and Southern frontiers or
the French brought to Algeria to turn into account the riches of
the country. A fourth pattern is offered by peoples driven away
from their country of origin by political events, conquests,
religious persecutions. Such cases are the Jews, the Arnenians,
the Lebanese or the Chinese. They create diasporas that are
culturally and economcally identical, though they may be far
away from one anot her.

These particular ethnic histories bring about different
attitudes towards the space where the ethnic mnorities live and
also different attitudes towards their |anguage and culture. The
collective nmenory may be slunbering and then violently erupt all

at once. Such was the situation wth the peoples fromthe Bal kan
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Peni nsul a which were under the Turkish rule for 500 years. Such
a surprise mght offer the slunbering, for the nonent, peoples
from Siberia still domnated by Russia. Such awakeni ng nust not
surprise, for if we are careful about the psycho-social reality
of mnorities we shall see that, behind the surface of conplete
assimlation, they nmaintain their discreet links, their ways of
living, their |language, their religion and the nythol ogy of
their home country.

The present-day situation concerning ethnic mnorities in
Europe owes a lot to the exceptional inportance given to ethnic
mnorities by the 19th and beginning of the 20th European
century. In the 19th century it was generally believed that a
| anguage is an inportant elenent in the definition of a nation.
The peace nakers of Versailles tended to define national
boundaries on the basis of |anguage zone (with appropriate
exceptions in favor of the wvictor powers) and showed an
unprecedented respect for the rights of linguistic mnorities.
Nowadays the conplexity of the issue is due to the fact that
besides the ethnic mnorities already constituted by conquests,
this historic period also experienced inportant novenents of
refugees bringing about diasporas and later on magrations of
wor ki ng people. The relations of these people with the [and and
their cultural demands are different. If the ethnic group is
assimlated and wants to do away with its specific, obvious
exterior identity markers, with the ideologic and material |inks
with its nother coomunity, we no |onger have a diaspora. This is
very much the case of the immgrants from the forner Comuni st

countries. In the case of Romania, for instance, the strong ties
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with the country of origin have been severed and ideologically
scrutinized under the Communist regine. D strust and strong
resentment have led to the reduction of Romanian-Anerican
diaspora and its nelting into the mainstream of American
society. This type of integration inplies generation conflicts
or the existence of an individual double culture, which is an
i nner contradiction. Qur research cont ai ns a thorough
correlation of these ethnic mnority "histories" and the actua
cultural situation/opportunities of mnority groups.

The special case of Ronmania contains, in our opinion,
patterns two and three of the appearance of historic mnorities.
Nanely, the Romanians were a good exanple of pattern two under
the Hungarian rule, while the Romanian-CGernmans are a good
exanple of pattern four. A lot of present-day frustrations of
Romani an- Hungari ans conme from the loss of their majority status
through the creation of the Ronmanian state in its present
borders. A simlar case is offered by the evolution of the
Russians in the Baltic states.

If the analysis of the mnorities' attitude towards their
| anguage differs according to history and circunstances of
di spl acenent from their nother culture, the analysis of
educational rights across nations has been done starting from
the theoretical premse that a mnority child has the right to
acquire high degree of proficiency both in his/her nother tongue
and in the domnant |anguage of the country of residence. This
is the ideal situation that few would dare to contradict, but,
in practice, countries vary a lot in the degree to which they

provide for the educational |anguage rights of mnority groups.
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Qur analysis has been done according to two basic criteria:
explicitness, nanmely explicit provision for mnority |anguages
in education and pronotion, nanely pronotion of dom nated
| anguages. These two criteria assess whether educational
| anguage rights legislation exists and whether rights inscribed
in national constitutions, signed declarations, or covenants and
international laws are honored. The degrees of explicitness
range from overt support (explicit nention in the national
constitution) to covert (no nention on the mnority |anguage in
the national constitution). The degrees of pronotion rage from
prohibition, to toleration, non-discrimnation betwen the
mnority |anguage(s) and the dom nant |anguage, prescription and
even pronotion of the mmnority |anguage(s). Strong preference
for the prohibition, toleration attitude indicates a society
assimlation-oriented, while strong preference for prescription
and pronotion of mnority |anguages indicates a nmaintenance-
oriented society.

Taking into account the analysis of the mnorities'attitude
towards their |anguage and the analysis of educational rights
across nations we have cone to perceive that there are three
possi bl e nodels concerning the tertiary system of education in
mnority |anguages: a) ethnic mnorities cannot study in their
native |anguage at the university; b) universities offer certain
prograns in mnority |anguages, which are neant to maintain or
revive these idions; c) ethnic mnorities have universities in
their own |anguage. The adopted nodel has been correlated by
each society with the mnorities'attitude towards their |anguage

and with the educational |anguage rights grid analyzed above.
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The solution adopted by each country depends on the history of
that community and the activism of the ethnic mnorities. No
universally valid nodel can by given, only several patterns
dependi ng on the history of that particular comunity.

The confrontation mnority VS. maj ority S t he
confrontation between the tendencies to enlarge the bases of a
state or to reinforce its borders and the ascertai nment of the
particular tendencies that tend to divide at |east synbolically,
if not overtly. Philosophically speaking, the problem of
academc education in mnority languages has to do with the
theory of the systens and their cohesion, the study of margins
and limnality, the dialectical gane between the center and the
margin and, especially, the frame analysis. The sanme or al nost
the sanme judicial situation causes different reactions because
of different historical or psychological frames. Qur research
focuses on the special case of Romania against this wde
background of philosophical inplications which may help us find,
understand and create simlitude. In this way, our project is
useful not only as a practical source of information concerning
Romania, but also as a nore general source of information about
the repetitive patterns of politics and, through politics, of
history. The conplexity of the issue - academc/tertiary
education in mnority languages - lies in its two-fold aspect: a
probl em of cohesion of the system and a problem of denocracy,
such an inportant aspect in the societies from Eastern and
Central Europe.

After the inductive analysis of mnority |anguage rights

and the standards of denbcracy in various countries, our
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research project contains a deductive approach. The special
solutions of this problem in Romania, given both by the
admnistration and the ethnic mnorities thenselves, are
exam ned fromthe point of view of a young denocracy that should
tend to bring about and strengthen a nore stable system based
upon consent and not upon inposition.

The analysis of the Romanian solutions has to take into
account the specific historic circunstances of the devel opnent
of Romani an nation and nationalism During the 18th and the 19th
century, when the Romanian nation and the Romanian nationalism
t ook shape, the Romani an popul ation was separated into different
states by the great enpires of the tinme. The aim of the
Romani ans was not freedom in the Kantian sense, nanely an
internal clarification of social organization criteria, but
i ndependence, nanel y, the external clarification of t he
circunstances of its very existence. The Romanian people
achieved this aimconstituting itself as a nation. W mght say
that the need for independence created the Romanian people
rather then the Romani an people won its independence. Built upon
the values of independence, DEPENDANT on | NDEPENDENCE the
Romanian nation has an exterior center of coherence always
concerned about the frontiers of its independence. Therefore,
the Romanian independence and the Romanian nation, as the
corollary of this independence, is always vulnerable to the real
or imaginary threats of these frontiers. At the sane tine, the
Romani an state becane a sort of protective roof for this
i ndependence of the whole community rather than the individual

freedom of each of its nenbers. From this perspective, the
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Romani an state is either paternalist or IT IS NOI. A second
peculiar characteristic both of the Romanian nation and the
Romani an state, as of all the states and nations in Central and
Eastern  Europe, is that nodernity does not appear in
contradiction with tradition but from within tradition because
the eneny is not inside but outside. Therefore, a strange and
par adoxi cal relation between Tradition and Mdernity results in
Central and Eastern Europe. Instead of being in a relation of
succession and opposition in tinme, tradition and nodernity
coincide and conplete each other in space. The difficulty to
constitute thenselves as nations and to fulfil their nodernity
is a characteristic of the Romanian nation and of all the
nations in Eastern and Central Europe. This explains the nost
i nportant characteristic of the psychic attitude and the |ack of
bal ance of the peoples from Central and Eastern Europe: the fear
for the survival of the comunity. Nowadays this is expressed in
the extrene historicism that pervades this area. For instance,
the loss of what had been considered Hungarian territory after
the breakup of the Austrian-Hungarian Enpire at the end of Wrld
War | is a national trauma for the Hungarians. On the other
hand, the national traumas of both the Sl ovak and the Romani an
popul ati on are connected to their oppression under the Austrian-
Hungarian rule and during the Hungarian re-occupation during
Wrld War I1. On the one hand, in this area, the mnority often
appears to have an exaggerated fear of the loss of identity. On
the other hand, the majority authorities often have an
exaggerated fear that if they conply to mnority demands this

will lead to the loss of the territory state, or to the creation



16

of enclaves where all the cultural, economc and political ties
with the mgjority state and society are cut. Hstorical
experience is often cited as a proof of their fears by both
sides. Both the political elites of the area and the mnority
groups forget that political separatismis not inherent in the
exi stence of linguistic pluralism Conscious effort nust be nade
by all sides to surpass the w despread historicist perception
that the state is the ethnic tool of the majority and that the
mnority demands are illegitimate. In order to be successful
mnority ethnic demands should be formulated in ternms of the
general interests of society. Qtherwise ethnic mnority denmands
cone up against a brick wall of majority fear and indifference.
Therefore, the present organization of ethnic mnorities in
Romania in political organi zations creates an inportant
di sadvantage and risk for a satisfactory solution of the problem
through its intense politicization instead of its intense
soci alization. Success may be nonentary but not |asting.
It is only through the identification of the demands of the
mnority with the demands of the majority as common points of
interest towards a denocratic and prosperous society that a
lasting solution can be net. Econom ¢  devel opnent S
particularly critical in societies undergoing transitional
econom c stages. In the case of Romania, there is the fear that
an alternative l|abor mnarket may be created upon |inguistic
exclusion. The long term consequence would be a novenent of
m ni - soci al mobility concentrated upon Transylvania and
endangering its position as a Ronmani an province.

As a general conclusion, we consider that analyzing the
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situation of ethnic mnorities is one of the essential
orientations of international politics. The situation of ethnic
mnorities is an inportant tool in assessing societies and
influencing their developnent. W cannot talk about the
stability of a country or an area besides the satisfactory

situation of ethnic mnorities.

Bi bl i ogr aphy

Abraham Dowel, Ilia B descu, Septimu Chelcea. Interethnic

Rel ations in Romani a. O uj-Napoca: Editura Carpatica, 1995.

Ai gner, Helnmut. Secondary Education in Austria. Strasbourg:

Counci | of Europe Press, 1995.

Allardt, Erik (ed.). Nordic Denocracy: |deas, |ssues and

Institutions in Politics, Econony, Educat i on, Soci al and

Cultural Affairs of Denmark, Finland, Norway and Sweden

Copenhagen: Det danske Sel skab, 1981.
Andersen, Roger W The Power and the W rd: Language, Power

and Change. London: Pal adin, 1988.

Ander son, Benedi ct . Language and Power: Expl ori ng

Political CQultures in Indonesia. Ithaca, New York: Cornell UP,

1990.
Andreescu, Gbriel, Serban Belgr_deanu, Pieter van Djk,
Moni ca Macovei, Lucian Mhai, Valentin Stan, Renate Wber.

Legisla ia in tranzi _ie. Bucure_ti: suplinment al Revistei Romane

pentru drepturile onmului, 1995.

Beekhan, Anel. Human Ri ghts and Denocracy: an Education for

the Future. |ndependent Projects Trust, 1994.



18

Beeman, WIlIliam QO Language, Status and Power in Iran.

Bl oom ngton, Indiana UP, 1986.

Beont - Rohner, Florence. The Mnority Question in Europe:

towards a Coherent System of Protection for National Mnorities.

Strasbourg: Council of Europe Publishing, Mnhattan Publishing
Co., 1996.

Berque, Jacques. New Mnority Goups in the Ctadel of

Europe. Strasbourg: Council for Cultural Co-operation School and

Qut - of - School Educati on Section, 1991.

Birzea, GCesar. Educational Policies of the Countries in

Transition. Strasbourg; Council of Europe Press, 1994.

Boia, Lucian. Istorie I mt 1Tn con tiin a romaneasc .

Bucure ti: Humanitas, 1997.

Bourdieu, Pierre. Ce que parler veut dire. L' économ e des

échanges |inguistiques. Paris: Fayard, 1982.

---. Language and Synbolic Power. Tr. Gno Raynond and

Mat hew Adanson. Canbridge: Harvard UP, 1991

Bul | ough, Robert V. Denocracy in Education. Bayside, New

York: General Hall Inc., 1981.
Byrns, Ralph T. and Gerald W Stone. Macroeconom cs, New

York: HarperCollins Publishers, 1993

Caneron, Deborah. Researchi ng Language: |ssues of Power and

Met hod. London, New York: Routl edge, 1992.

Camlleri, Carnel. D fference and cultures in Europe.

Strasbourg: Council of Europe Press, 1995.

Chase, Stuart and Marian Tyler Chase. Power of Wrds. New

York: Harcourt Brace, 1954.

Chonsky, Noam Power and Prospects: Reflections on Human




19
Nature and the Social O der. Boston; South End Press, 1996.

Chri stopher Jencks, Marshall Smth, Henry Acland, Mary Jo
Bane, David GCohen, Herbert GCentis, Barbara Heyns, Stephen

M chel son. Inequality. A Reassessnent of the Effect of Famly

and Schooling in Anmerica. New York, Evanston, San Francisco,

London: Harper Col phon Books, 1972.

Conant, James Bryant. Education and Liberty; the Role of

the Schools in a Mddern Denocracy. Canbridge: Harvard UP, 1953.

Cool ahan, John. Secondary Education in Ireland. Strasbourg:

Counci | for Europe Press, 1995.

Corson, David. Language, Mnority, Education and GCender:

Linking Social Justice and Power. d evendon, Phil adel phia:

Multilingual WMatters and Ontario Institute for Studies in
Educati on, 1993.

Cox, Philip Wscott Lawence. FEducation in Denocracy,

Soci al Foundations of Education. New York: MGawH |1, 1961.

Dadsi, Driss. Specificities and universality: problens of

identities. Report of the semnar held in Klingenthal (France),

23-25 June, 1994. Strasbourg: Council of Europe Press, 1995.

Dar der , Ant oni a. Cul ture and D ff erence: Citical

Perspective on the Bicultural Experience in the United States.

West port, Connecticut: Begin & Garvey, 1995.

Dewey, John. Denocracy and Education: an Introduction to

the Phil osophy of Education. New York: The Free Press, Collier

Macm | | an, 1966.

D aconu, lon. Drepturile omului. Bucure_ti: Institutul

roman pentru drepturile omului, 1993.

Edwards, Newton (ed.) Education in a Denocracy. Chicago:




20
Uni versity of Chicago Press, 1941.

Fabi an, Johannes. | anguage and Col oni al Power : t he

Appropriation of Swahili in the Fornmer Belgian Congo (1880-

1938). Berkeley: University of California Press, 1991.

Fai rcl ough, Norman. Language and Power. London, New YorKk:

Longman, 1989.
Ferdman, Bernardo M, Rose-Marie Wber and Arnulfo G

Ramrez (eds.). Literacy across Languages and CQultures. Al bany:

State University of New York Press, 1994.

Foucher, Mchel. Mnorities in Central and Eastern Europe.

Strasbourg: Council of Europe Press, 1994.

Ceiger, Louis G H gher Education in a Mturing Denocracy.

Intr. lrvin G Wlie. Lincoln: University of Nebraska Press,
1963.

CGeorge, Pierre. CGéopolitique des mnorités. Paris: Presses

Uni versitaires de France, 1984.

@ azer, Nathan and Daniel P. Mynihan. Ethnicity. Theory

and Experience. Canbridge, MA and London: Harvard UP, 1975.

Coke- Pari ol a, Abiodun. The Role of Language in the Struggle

for Power and Legitimacy in Africa. Lewi ston, Queenston,

Lanpeter: The Edwin Mellen Press, 1993.

Hakut a, Kenji . Mrror of Language. The Debate on

Bi lingualism New York: Basic Books, 1985.

Hyl | and Eri ksen, Thonas. Ethnicity & Nationalism

Ant hr opol ogi cal Perspectives. London and Boulder, Col orado:

Pl uto Press, 1993.

Hor ne, Herman Harrell. the Denocratic Philosophy of

Education; Conpanion to Dewey's Denocracy and Education. New




21
York: Macm !l an, 1932.

Horowitz, Donald L. Consecin_a conflictului etnic i a
autodetermn rii dup_r zboiul rece: ostilitiatea. Bucure ti:
Proi ect ul pentru rela_iile interetnice, Funda_ia cultural_

roman_, 1993.

---. Ethnic Goups in Conflict. Berkeley, Angeles and

London: University of California, 1985.

Huntington, Sarmuel P. The Third Wave: Denocratization in

the Late Twentieth GCentury. Norman: University of Cklahoma

Press, ¢1991.

Iliescu, lon. For a H storic Reconciliation between Romani a

and Hungary. The Governnment of Romania, Public Information

Depart nent.

Jasper, David. Rhetoric, Power and Community: an Exercise

in Reserve. Houndsmlls, Basingstoke, Hanpshire: Macmll an,

1993.

Kedar, Leah (ed.). Power through D scourse. Norwood and New

Yor k: Abex, 1987.

Kelly, Al bert Victor. Education and Denocracy: Principles

and Practices. London: Chaprman, 1995.

Kennedy, Paul. Preparing for the 21st Century. New York:

Vi nt age, 1993.
Kramarae, Cheris, Miriel Schulz, WIlliam M O Barr (eds.).

Language and Power. Beverley H IIls: Sage Publications, 1984.

Kr ei sber g, Set h. Transform ng Power : Dom nati on,

Enpower nent and Education. Al bany: State University of New York

Press, 1992.

Lakoff, Robin Tolmach. Talking Power: the Politics of




22
Language in Qur Lives. New York: Basic Books, 1990.

Levin, Henry M Educational Choice and the Pains of

Denocracy. Stanford: Institute for Research on Educational
Fi nance and Governance, Stanford University, 1982.

Levi nson, Davi d. Et hni c Rel ati ons. A COoss-Cul tural

Encycl opedi a. Santa Barbara, Denver, Oxford: ABC CLIOQ 1994.

Li égeoi s, Jean-Pierre. Romma, Qypsi es, Travel | ers.

Strasbourg: Council of Europe, Publishing and Docunentation
Service, 1994.
McLaren, Peter L. and James M Qarelli (eds.). Critical

Theory and Educati onal Research. Al bany: State University of New

York Press, 1995.
McLean, lain. Oxford Dictionary of Politics. Oxford: Oxford

UP, 1996.
McQui d- Mason, David Jan (ed.) Denocracy and A l: Education

towards a Denocratic Qulture. Kenwyn: Juta, 1994.

Messner, Franz. L'enseignenent secondaire au Lichenstein.

Strasbourg: Les éditions du Conseil de |'Europe, 1995.

M chi el sens, Peter. Secondary Education in the Flemsh

Community of Bel gium Strasbourg: Council of Europe Press, 1995.

M/ers, Alonzo Franklin and darence O WIIlians. Education

in a Denocracy; an Introduction to the Study of Education. New

York: Prentice-Hall, 1948.

Meyerson, Martin. H gher Education and Mdern Denocracy:

the Oisis of the Few and the Mny. Ed. Robert A Gol dw n.

Chi cago: Rand McNally, 1967.
Mall, Hugh. Mnority R ghts in Europe. New York: GCouncil

on Foreign Press for the Royal |Institute of International



23
Affairs, 1994.

Murchl and, Bernard (ed.). H gher Education and the Practice

of Denocratic Politics: a Political Education Reader. Dayton:

Kettering Foundation, 1991.

Mursell, Janmes L. Education for Anmerican Denocracy. New

York: WW Norton, 1943.

Ng, Sik Hung. Power in Language: Verbal Comunication and

Soci al Influence. Newberry Park: Sage Publications, 1993.

Onstein, Allan C and W Eugene Hedley (eds.). Anal yses of

Cont enporary Education. New York: Crowy, 1973.

Pa cal u, Gheor ghe. Rela il politice roméano-engl eze.

Bucure ti: Editura didactic_ i pedagogic , 1995.

Ponge, Franci s. The  Power of Language: Texts and

Transl ati ons. Intr. and tr. Serge  Gavronsky. Ber kel ey:

University of California Press, 1979.

Potter, Frances Boar dnman. Educat i on and Denocr acy

(Mcroforn). Seattle: College Equal Suffrage League, 19009.

Prosser, Charles a. Vocational Education in a Denocracy.

Chi cago: Anmerican Techni cal Society, 1949.

Rancurel, Marc. @ide to Secondary Education in France.

Strasbourg: Council of Europe Press, 1995.

Rei sner, Edward H. Nationalism and Education since 1789. A

Social and Political Hstory of Mdern Education. New York:

Macm | | an, 1922.

Reny, Richard C Teaching Denocracy in East Central Europe:

the Case of Poland (Mcroforn). Bloomngton: ER C d earinghouse

for Social Studies/Social Science Education, University of

| ndi ana, 1994.



24

Ronai ne, Suzanne. Bi |l i ngual i sm Oxford, Canbri dge:

Bl ackwel | , 1995

Russel | , Ber trand. Education for Denocr acy. London:

Associ ation for Education in G tizenship, 1937.
Sai nt - Paul , Glles and Thierry Verdier. Educati on,

Denocracy and Gowh. London: Center for Economc Policy

Research, 1992. Schaf f ner, Chri sti na and Anita \Wenden

(eds.). Language and Peace. Al dershot, Hants: Brookfield and

Dar t nrout h, 1995.
Schortman, Edward m and Patricia A Wban. Resources,

Power and Interregional Interaction. New York: Plenum Press,

1992.

Scurtu, loan and Liviu Boar. Mnorit_ ile na ionale din

Romani a 1918-1925. Bucure_ti: Arhivele Statului din Ronania,

1995.
Seyler, Dorothy U and Carol J. Boltz (eds.). Language
Power. New York: Random House, 1986.

Singh, John. Secondary Education in England. Strasbourg:

Counci | of Europe, 1995.

Smth, Frank. Wose Language? Wat Power?: a Universal

Conflict in a South African Setting. New York: Teachers Coll ege

Press, 1993.

Soder, Roger (ed.). Denocracy, Education and the Schools.

San Franci sco: Jossey-Bass, 1996.

Séhrman, Ingmar. Ethnic Pluralismin Spain. Uppsala: Centre

for Miultiethnic Research, Uppsala University, 1993.

Taitte, Lawson W (ed.) Mlting Pot or a Nation of

Mnorities. Intr. Andrew R Cecil. Austin: University of Texas



25
Press, 1986.

Tamr, Yael (ed.). Denocratic Education in a Milticultural

State. xford, Canbridge (MA): Blackwell, 1995.

Tol | efson, Janmes W Pl anni ng Language, Planning |Inequality.

| anguage Policy in the Coomunity. London and New York: Longnan,

1991.

--- (ed.). Power and Inequality in Language Education.

Canbri dge, New York: Canbridge UP, 1995.

White, Patricia. Beyond Domnation: an Essay in the

Political Philosphy of Education. London and Boston: Routl edge

and Kegan Paul, 1983.

Young, Oawford. The Politics of Cultural Pluralism

Madi son, London: The University of Wsconsin Press, 1976.

Zanfir, Elena and Ct _lin Zanfir. Social Policy. Romania in

the European Context. Bucure_ti: Alternative Publishing House,

1996.
Zl tescu, Vi ct or Dan and Irina Mroianu Zl _tescu.

Drepturile omului Tn ac_iune. Bucure_ ti: Institutul roman pentru

drepturile omului, 1994.

*

Ashby, Eric. On the Meaning of the University in On the

Meaning of the University. Ed. and Intr. Sterling M MMirrin.

Salt Lake Gty. University of Uah Press, 1976.

Barnes, Harry, Jr. Introduction in Romania After Tyranny.

Ed. Daniel N Nelson. Boul der, Col orado: Westview Press, 1992.

Birzea, Cesar. The Educational Policy in the Transition

Period: The Case of Romania in Education in East/Central Europe:

Report of the Gslo Semnar. Ed. Arild Tjeldvoll. New York:




26
Conpar ati ve Education Center, 1992.

Csepel i, Gyorgi . Nat i onal Identity in Post-Comuni st

Hungary in Ethnicity and Conflict in a Post-Comunist Wrld: The

Soviet Union, Eastern Europe and China. Ed. Kumar Rupesinghe,

Peter King, Oga Vorkunova. New York: St. Mrtin's Press in
association with the International Peace Research Institute,
GCsl o, 1992.

Fischer, Mary Ellen. Politics, Nationalism and Devel opnent

in Romania in Diverse Paths to Mddernity in Southeastern Europe:

Essays in National Developnent. Ed. GCerasinbs Augustinos. New

York: G eenwood Press, 1991.

Inglehart, R F. and M Wodward. Language Conflicts and

Political Community in Language and Social Context. Selected

Readings. Ed. Pier Paolo Gglioli. Harnondsworth, M ddlesex:
Pengui n Books, New York, 1992.

Tj el dvol I, Arild. The Situation of Educat i on in

East-Central Europe: Report from Twelve Countries Novenber 1991

in Education in East/Central Europe: Report of the Gslo Sem nar.

BEd. Arild Tjeldvoll. New York: Conparative Education Center,
1992.

Ver dery, Katherine and Klignan, Gai l . Romania after

Ceausescu: Post-Communist Communisn? in Eastern FEurope in

Revol ution. Ed. Ivo Banac. Ithaca, New York: Cornell University
Press, 1992.

Wtte, Bruno de. Surviving in Babel? Language Ri ghts and

European Integration in The Protection of Mnorities and Human

Rights. Ed. Joran Dinstein and Mal a Tabori. Dordrecht, Boston,
London: Martinus N jhoff Publishers, 1992.



27

Carta FEuropean a linbilor regionale sau mnoritare.

Consi | i ul Europei .

Carta social european din 18 octonbrie 1961 i protocol ul

s udinb5 mai 1988. Consiliul Europei.

Com si a na_ional _ pentru statistic_. Depart anment ul
informa_iilor publice. Roménia in cifre, 1995.

The Constitution of Romania, Bucure ti: Regia autonom
"Monitorul na_ional", 1991

Le Conseil de |'Europe et les droits de |'home. Conseil de

| " Eur ope, 1993.

Declara ia |naltului Com sar OSCE  pentru Mnorit i

Na ionale cu ocazia msiunii sale Tn Ronménia, 28-31 august,

1995. Traducere neoficial _.
Direc_ia general_  1nv__ nmént superi or i cercetare

_tiin_ific_ uni versitar_. Situa_ie centralizatoare a

rezul tatului concursului de admtere Tn Tnv mant ul superior -

septenbrie 1995,

Direc_ia general_  1nv__ nmént superi or i cercetare

_tiin_ific_ uni versitar_. Situa_ie centralizatoare a

rezul tatului concursului de admtere Tn Tnv mant ul superior -

septenbrie 1996

Docunents and Statenents on or of the OSCE Hgh

Comm ssioner on National Mnorities, 1995.

Drept uri al e per soanel or apar _i nand mnorit__ilor
na_ional e. Bucure_ti: Regia autonom_ "Monitorul na_ional", 1993.

Educati onal Policies Comm ssion. Policies for Education in

Anerican Denocracy. Washington D. C.: Educat i onal Pol i cies




28
Comm ssion. National Education Association of the United States
and the American Associ ation of School Adm ni strators, 1946.

Educati onal Policies Comm ssion. The Purposes of Education

in American Denocracy. Washington D.C : Educational Policies

Comm ssion. National Education Association of the United States
and the American Associ ation of School Adm nistrators, 1938.

Egalité et dénocratie: utopie ou défi? Strasbourg: Editions

du Conseil de |'Europe, 1996.

European Charter for Regional or Mnority Languages.

Expl anatory Report Convention Qpened for Signature on Novenber

5, 1992. Strasbourg: Council of Europe, 1993.

The European Convention on Human R ghts. Council of Europe,

1995.

Framewor k convention for the Protection of Nat i onal

Mnorities. Strasbourg: Council of Europe, 1995.
Le Couvernenent de l|la Roumanie. Le Conseil pour Iles

m norités nationales. L'Enseignenent dispensé dans |es |angues

des m norités nati onal es de Roumani e. L' année scolaire

1994/ 1995, 1995.

The Governnent of Ronania. Three Years of Governance. The

Activity Carried out by the Governnent of Romania between

Novenber 1992- Novenber 1995. Main Headl i nes, Actions and

Measures for Year 1996, 1995.

Quvernul Roméniei. Consiliul pentru mnorit__i na_ionale.
Cadr ul | egislative i institu_ional pentru mnorit_ile
na ionale din Romania. Bucure_ti: Institutul romadn pentru

drepturile omului, 1994.

Le Parlenent de la Rounmanie. Légi sl ati on rounai ne.




29
Bucure_ti, 1996.

Project on Ethnic Relations. Et hnonat i onal i sm Fear s,

Dangers and Policies in the Post-Comunist Wrld. Mscow,

January 20-21, 1995.

Project on Ethnic Relations. Romani an- Anerican Synposi um on

Inter-Ethnic Rel ations. Bucharest, June 17-18, 1991.

The Protection of Mnorities. Collected Texts of the

European Comm ssion for Denocracy through Law  Strasbourg

Counci | of Europe Press, 1994.

Raport explicativ la Conven_ia-cadru pentru protec ia

mnorit_ ilor na ionale in Drepturile omului, 1995, anul V, nr.

1: 39-50.

Report from the Semnar on 'The Education of National

Mnorities in Ronmani a. Bucharest, Ronmania, 1995.

Romdnia i mnorit_ ile. Colec ie de docunente. Targu

Mire_: Editura Pro Europa, 1997.

UDMR  Proiectul privind Legea |nv mantului in linbile

mnorit_ilor na ionale. Bucure_ti, 15 septenbrie, 1994.

United States. President's Comm ssion on H gher Education

H gher Education for Anerican Denocracy. New York: Harper &

Bros., 1948.

Us and Them the Psychol ogy of Ethnonationalism Fornulated

by the Commttee on International Relations, Goup for the

Advancenent of Psychiatry. New York: Bruno/Mazel Publishers,

1987.

*

Andr eescu, Gabri el . Reconmandar ea 1201, drepturile

mnorit_ ilor na ionale i dezbaterile publice din Ronmdnia in




30

Revista roman_ de drepturile onmului 1995, ianuarie, februarie,

martie, nr. 8: 33-40.

Bennet t, M I ton. Beyond Tol erance. | ntercul tural

Communication in a Milticultural Society in TESOL Mtters,

April/May 1996, vol. 6, no. 2: 1.

Bol | ag, Bur t on. Hungarian Mnority in Romania Seeks

Reopening of Universities in Chronicle of H gher Education,

Sept enber 19, 1990, vol. 37, issue 3. 75.

Brie, Dan. Studen ii privesc cu circunspec ie reinfiin area

Universit ii "Bolyai” in Adev rul de duj, 14 nartie, 1997,

anul VI, nr. 1921: 1.

Carothers, Thomas. Romania: Projecting the Positive in

Current Hstory. A Journal of Contenporary Wrld Affairs, 599,

March 1996, vol.95: 118-122.

Chi orean, Caius. Mtingul de la Gdorhei va fi Tinlocuit de

un forumcet enesc in Adev rul de duj, 4 august, 1995: 16.

---. Profesorii maghiari de la "Babe -Bolyai" doresc o

universitate paralel in Adev rul de AQuj, 3-4 mai, anul |IX nr.

1961: 1.

---. UDMR vrea s _preg teasc_ avoca i pentru viitoarele

instan e de judecat maghiare in Adev rul de duj, 8 aprilie,

anul |1 X nr. 1942: 1.

Corbea, Victor. Msajul primului-mnistru cu ocazia zilei

de 15 nmartie in Adev rul de Quj, 13 martie, 1997, anul VI, nr.

1920: 16.
CGurtin, Costic_. Includerea Recomand rii 1201 in Tratatul
romano- maghi ar va bulversa societatea politic_ roméneasc_ in

Adev rul de uj, 21 iunie, 1995, anul M1, nr. 1416: 1.




31

Cohen, Lenard J. Bosnia and Herzegovina: Fragile Peace in a

Segnented State in Qurrent Hstory. A Journal of Contenporary

VWrld Affairs, 599, March 1996, vol. 95: 103-105.

Csavossy, Gyorgy, Zoltan Dezsi, Jozsef Koto, Bela WMarko,

Csaba Takacs, Laszlo Tokes, Attila Verestoy. UDMR salut _

rezolu_ ia Parlanmentul ui european. Conunicat in Adev rul de duj,

20 iulie, 1995: 4.

Dr_gotescu, Corina and Silviu Achim Curtea Constitu_ional

accept valabilitatea ini_iativei legislative sus inute de

aproape jumtate de mlion de maghiari in Adev rul, 16 august,

1995, no. 1643: 1.
Hartley, Beth. Bilingual Education in Alaska in TESCL

Matters, April/My 1995, vol. 5, no. 2: 8.

Heller, Felisa and Beti Leone. California Proposition 187

Mving towards Racism and Intolerance in TESOL Matters,

February/ March 1995, vol. 5, no. 1: 1.

Kapl an, Robert B. Icebergs Tips and First Steps: a Call to

Action in TESOL Matters, April/ My 1995, vol. 5, no. 2: 16.

Kondracke, Mrton. Huntington, Sanmuel P. 'The Third Wave

Denocratization in the Late Twentieth Century' (Book review) in

National Interest, Spring 1992, no. 27: 98-99.

Lechin_an, Vasile. Universitatea de stat cu linba de

predare maghiar "Bolyai” duj in Adev rul de duj, 14 nartie,

1997, anul M I, nr. 1921: 4.

Macias, Reynaldo F. California Adopts Proposition 187

Congress Considers National Versions in TESOL Matters, April/ My

1995, vol. 5, no. 2: 1.

Mager, Sorin. Puncte de vedere referitoare la Legea




32

| nv mantul ui in Adev rul de duj, 7-9 octonbrie, 1995: 4.

Mh_ilescu, Vintil_. "Conplexul str_no ului - un exerci _iu

de etnoanaliz in Dlema, 14-20 februarie, anul V, nr. 212: 14.

M hu, Achim Liderii UDVR anenin cu o hr uial de 30 de

ani in Adev rul de AQuj, 7 martie, 1996: 4.

Mut hu, Mrcea. Nu voi accepta s particip |la deznmenbrarea

Universit ii Babe -Bolyai in Adev rul de duj, 7-9 octonbrie,

1995: 4.

N stase, Adrian. Transilvania a devenit un teritoriu de

conpeti ie pentru anumte cercuri din Ungaria in Adev rul de

A uj, 5-7 august, 1995: 4.

---. Transilvania este ronmdneasc_ nu o0 "parte" a Ronaniei

in Adev rul de duj, 30 august, 1995: 5.

Atay, Edi t h. Mnority R ghts Still an Issue in

Hungari an- Romani an Relations in RFE/RL Research Report, March

20, 1992, vol. 1, issue 12: 75.
Patterson, Samuel C Huntington, Sanmuel P. 'The Third Wave:

Denocratization in the Late Twentieth Century' (Book review) in

Perspectives on Political Science, 21, Spring 1992, no. 2:

100- 101.

P_unel, Umlon. Aternativa b n ean_ in Dreptatea, seria

V, 19-25 martie, nr. 130: 11.
Pierre, Andrew J. Huntington, Sanuel P. 'The Third Wve:

Denocratization in the Late Twentieth Century' (Book review) in

Foreign Affairs, 71, Spring 1992, no. 2: 190.

Ponpey, Car nren. Decision on Education Protested by

Mnorities in Report on Eastern Europe, July 6, 1990, vol. 1,

i ssue 17: 75.



33

Powers, Faith. English as Oficial Language: an Act of

Unification or Segregation? in TESOL Matters, June/July 1995,

vol. 5, no. 3: 1.

Ranmet, Sabrina P. Eastern Europe's Painful Transition in

Current Hstory. A Journal of Contenporary Wrld Affairs, 599

March 1996, vol. 95, 97-102.
Sadl ak, Jan. Legacy and Change--H gher Education and

Restoration of Academc Wrk in Romania in Technology in

Society, 1993, vol. 15, issue 1. 75.

Szilagy, Mhaly. Education in Mther Tongue or Political

Legi ti macy? in Feedback, April 1997, vol. 1, no. 5 9.

Taylor, Shelley K A Technique for Analyzing Educational

Language Rights across Nations in TESO. Matters, Decenber

1995/ January 1996, vol. 5, no. 6: 14.

Tibbits, Felissa. Dy ssolving the Iron CQurtain: Eastern

Europe Educates for Denbcracy in Harvard Education Bulletin,

1995, vol. 39, no. 2: 18-20.

Tepelea, Gbriel. Pentru o nou_ perspectiv_ in problena

na ionalit_ ilor in Dreptatea, seria V, 19-25 martie, nr. 130

11.

Verdery, Katherine. Beyond the Nation in Eastern Europe in

Social Text, 38, Spring 1994, vol. 12, isssue 1. 75.

*

Admterea '97. Suplinmentul s pt manalului de Tnv__ nant

"Exanmen", aprilie 1997.

La presse face aux mnorités in Forum du Conseil de

| " Europe, Juin 1995: 7-09.

Legea 1nv mantului in Capital. Suplinent, 24 august,




34
1995, no. 32.

PUNR refuz_ conpromsul in semmarea tratatului roméno-

ungar. Conunicat. Adev rul de duj, 20 iunie, 1995, anul VI,

no. 1415: 1.

Rassurer les mnorités, garantir les frontiéres in Forum de

| ' Eur ope, Juin 1995: 17-109.

Tr at at de 1n_el egere, cooper ar e, cooperare | bun

vecin tate Tntre Romania | Republica Ungar . Adev rul de duj,

nr.1758/ 29 august, 1996.

*

The Denocratic A liance of Hungarians in Ronmani a Hone Page,

http://ww. hhrf.org/rndsz.



35

Denocracy and Academ c Education in Mnority Languages.
The Special Case of Romani a
M chael a Mudure
Abst ract

The basic assunption of the project is that the educational
system in general, and the academc (tertiary one), in
particular, are an extrenely inportant dinension of the
denocratic system They influence and are influenced by the
denocratic val ues. The connection between denocracy and
education goes back to the 18th century when the increasing
i nportance of education as a means to inprove human nature al so
becones a neans to overcone the disadvantages of denocracy
t hrough the creation of an educated nmajority.

Qur research contains a thorough correlation of the ethnic
mnority histories and the actual cultural opportunities of
mnority groups. Taking into account the analysis of the
mnorities'attitude towards their |anguage and the analysis of

educational rights across nations we have cone to perceive that
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there are three possible nodels concerning the tertiary system
of education in mnority |anguages: a) ethnic mnorities cannot
study in their native language at the university; b)
universities offer certain prograns in mnority |anguages, which
are nmeant to maintain or revive these idions; <c¢) ethnic
mnorities have universities in their own |anguage. The adopted
nodel depends on the history of that community and the activism
of the ethnic mnorities.

The solutions of this problemin Romania are exam ned from
the point of view of a young denocracy that should strengthen a

nore stabl e system based upon consent and not upon inposition.



